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The Online Greek Course (OGC) is an e-learning environment for Modern 
Greek as a second/foreign language for adults in Greece or abroad. It is 
hosted in the Learning Management System of the Aristotle University of 
Thessaloniki and was awarded the “European Language Label 2016”. The 
OGC is an exclusively online course which combines synchronous and 
asynchronous learning. This article presents the combination of 
technological tools used in OGC to serve its learning objectives. The OGC 
employs tools of both tutorial CALL (learning objects) and Computer 
Mediated Communication (CMC, namely, students‟ forum, wiki and web 
conferencing) in a language learning program, which aims at developing 
both the receptive and productive skills for levels A1 and A2. Using CMC 
tools in order to integrate oral tasks for the virtual classroom and writing 




Online language learning is a continuously growing field, as the expanded Internet use 
and the explosion in social computing have changed the settings both of individual 
learning and learning in the L2/FL classroom. In this context, the School of Modern 
Greek language designed and developed the Online Greek Course (hence OGC), 
which was launched in 2015. The OGC is an e-learning environment for Modern 
Greek as a second/foreign language for adults. It is hosted in the Learning 
Management System (hence LMS) of the Aristotle University of Thessaloniki and 
aims at developing both receptive and productive skills in L2 Greek. A moderator and 
a team of tutors use the tools integrated in the LMS in order to facilitate oral and 
written interaction among the students. The OGC was awarded the European 
Language Label 2016 from the European Commission. 
The School of Modern Greek Language, in collaboration with the E-learning 
Service of Aristotle University of Thessaloniki, is the author and provider of the 
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course. This course was created with the financial support of the Department of 
European Educational Programs AUTH, in the framework of the Campus Europae 
program and the ΚΑ1 Erasmus+ program. The target groups of the course are adult 
learners in Greece or abroad.  
One of the general objectives of OGC is to help the Erasmus+ students acquire a 
higher level of language proficiency during their studies in Aristotle University of 
Thessaloniki. Students are granted with four (4) ECTS credits (European Credit 
Transfer and Accumulation System) upon the successful completion of the course. 
The course starts prior to the mobility of the Erasmus+ students, so they can directly 
enrol in the regular Α2 courses of the School of Modern Greek Language, upon their 
arrival in Thessaloniki. A further objective is to minimize time and place restrictions 
for foreign language learners and heritage language learners who are eligible to enrol 
in the language courses at Aristotle University of Thessaloniki and are interested in 
the Greek language and culture.  
The OGC provides the tools for teaching Modern Greek as a second language to a 
broad audience and in greater depth within a short period of time. The design of 
effective online language courses and the appropriate use of e-learning tools can 
strongly support less widely used and taught languages. In the case of Modern Greek, 
the OGC is attended, for example, by heritage language learners in USA and by 
students in China, the latter being a new growing audience. The distinctive feature of 
OGC from other similar programs, which are presented in section 2, is that the 
students participate in a synchronous virtual class and are given the opportunity to 
orally communicate in Greek. 
The OGC is comprised of two separate courses, one for level A1 and one for level 
A2, according to the Common European Framework of Reference for Languages 
(Council of Europe 2001, 2018). The course is offered in three or four cycles each 
academic year as an intensive course, lasting six (6) weeks or as a regular course, 
lasting nine (9) weeks. The students‟ workload for the intensive course is forty (40) 
hours in total and includes ten (10) hours of interactive synchronous learning. 
Students work on two units every week. The students‟ workload for the regular course 
is fifty (50) hours in total and includes ten (10) hours of interactive synchronous 
learning. Students work on one unit every week.  
In this article it will be shown that the OGC makes use of a mix of technological 
tools in an attractive language learning program. Section 2 presents OGC in the 
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context of online learning and teaching material for Greek as L2/FL for adults. 
Section 3 is a short overview of the development of Computer Assisted Language 
Learning (CALL) and of the typology of Online Language Learning. In sections four 
(4) and five (5), it will be demonstrated that OGC combines elements of both tutorial 
CALL and Computer Mediated Communication (CMC).  
 
2. The OGC in the context of E-learning and Greek as L2/FL 
The aim of this article is to present OGC as a case study of a fully online course for 
Greek as L2/ FL. This is relevant to the discussion of online language learning for two 
reasons. First, online courses for Greek as L2/FL for adults are scarce. Therefore, it is 
useful to highlight the instructional and technical features of OGC, as an example of 
good practice for teaching and learning Greek as L2/FL in online environments. 
Moreover, OGC can serve as an example of enhancing the teaching and learning of a 
less widely taught European language, such as Greek, and could be examined in this 
perspective. In this context, it should be mentioned that learners of Greek are asked to 
develop literacy skills in a non-Roman script. Fortunately, compliance with 
UNICODE standards makes the use of the Greek keyboard easy for the learners (cf. 
Blake 2009: 23, White 2014: 548)  
Online materials for Greek as L2/FL for adults fall into three broad categories. The 
first category concerns free online material on the internet, designed for independent, 
self-paced learning, without any mediation by an instructor. Apart from commercial 
free online material, such as Duolinguo, there are also well-designed materials, 
produced by educational institutions: e.g. Filoglossia, Digital dictionary in five 
languages, web-GRBG, or the Odysseas Language Project by Simon Fraser 
University in Canada, etc. The second category concerns materials that were designed 
to be used in the classroom, e.g. the multi-media materials available for teachers by 
the Centre for the Greek Language or by the Hellenic American Union. These online 
recourses may be used to enhance regular, face-to-face courses. Finally, a third 
category includes fully online courses, provided by academic institutions with a 
tuition fee. OGC belongs to this third category. The University of Athens provides an 
introductory course for A1 level, and specialized courses developing either oral or 
writing skills, for levels B and C. For an overview on digital resources and e-learning 
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platforms for Greek as a second/foreign language, see Σεσίδος (2019) and Manolias 
(2020).  
The online materials of the first two categories described above aim mostly at 
developing the receptive skills, deriving from the tradition of Computer Assisted 
Language Learning (see section 3.1). Specialized writing or oral communication 
courses, on the other hand, cover specific linguistic needs. Therefore, providing a 
fully online course for Greek as L2/FL for all levels, designed to equally develop all 
four language skills has been a priority for the School of Modern Greek Language. 
There is a need for an online course which is consistent with a specific theoretical 
approach to language teaching and focuses on interaction. In the context of Computer 
Mediated Communication (see 3.2), the tools that support virtual communication and 
interaction have increased in number and complexity (White 2014: 543). The OGC 
follows a task-based approach and uses CMC tools in order to deliver a balanced and 
effective language course and e-learning environment. The OGC for the B1 was 
launched in October 2020.  
 
3. Computer Assisted Language Learning and Online Language Learning: 
Definitions & Overview 
3.1 CALL (Computer Assisted Language Learning) 
The origins of CALL (Computer Assisted Language Learning) can be traced back to 
the early 1960s. The term Tutorial CALL describes the interaction of language 
learners with the computer. In this context, language learning is individual and self-
paced. The focus was mainly on grammar, vocabulary and pronunciation. Τhe 
practice activities were sentence-based, e.g. fill-in-the-blank and the computer 
provided immediate, corrective feedback. Although the acquisition theories and 
teaching methods drastically changed during the next decades, the instructional design 
of Tutorial CALL did not follow these changes (Heift and Schulze 2015: 472). 
Nevertheless, new technologies and multimedia made Tutorial CALL more attractive 
and effective: audio and video clips were embedded in activities, providing a 
communicative context. Moreover, adaptivity to the learners‟ needs led to the 
individualization of the learning experience. Further technological advance leaded to 
Intelligent CALL, which employs the use of Natural Language Processing and 
provides enhanced feedback to the learner (Heift and Schulze 2015: 474). 
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The advent of the World Wide Web creates another large area of CALL, Social 
Computing or Computer Mediated Communication. In Computer Mediated 
Communication (CMC), learners, instructors, and speakers of the L2 interact with 
each other via the computer (Georgakopoulou 2001: 198, Σοθόρ et al. 2015: 147). 
There is a basic distinction between Asynchronous CMC, using e-mails, forums, 
blogs, wikis, and Synchronous CMC, commonly supported by instant messenger 
programs (chat) or Skype (Blake 2011: 25). Consequently, asynchronous learning 
means learning in different locations and at different times. Asynchronous learning is 
the key to flexible learning and is exactly the reason why many people choose to learn 
online (Hrastinski 2008: 51-52). On the other hand, synchronous learning means 
learning at the same time, but not in the same place. Synchronous learning allows for 
direct, immediate interaction with the instructor or the peers, emphasizes the social 
dimension of learning and enhances the feeling of participation. CMC allows 
instructors and learners to engage in meaningful negotiations and learning becomes 
collaborative and transformative. Both synchronous and asynchronous CMC tools 
facilitate the creation of e-learning communities. Finally, the latest trends are Games-
Based Language Learning, based on a scenario or an alternate reality (Σοθόρ et al. 
2015: 232, 240) and Mobile Learning through smart devices, which promotes active 
learning (Σοθόρ et al. 2015: 240). 
 
3.2 OLL (Online Language Learning) 
In the context of CMC, the term online language learning (OLL) can refer to a variety 
of learning arrangements (Blake 2011: 19): 
a. a Web-facilitated class is a regular face-to-face course enhanced by online 
resources posted by the instructor in a LMS (Learning Management System). 
b. a blended or hybrid course: In this case a part of the course is delivered online 
and a part of the course is delivered in the classroom. There are fewer in 
person course meetings, in comparison with (a). For example, the courses of 
the Hellenic Open University are hybrid courses.  
c. a fully virtual or online course: it is entirely provided through the LMS and 
there are no meetings in a face to face context. Lamy (2013) refers to online 
language learning as „DCALL‟: Distance Computer Assisted Language 
Learning. Lamy (2013: 155) argues that DCALL partly overlaps but is not 
co-terminous with CALL. 
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In these three types of course different delivery formats and a different mix of 
technological tools are employed each time. The percentage of educational content 
that is delivered online in a web-facilitated class is small and reaches a maximum in a 
fully virtual online course. 
According to Chapelle (2009: 749), the CALL field has matured beyond the 
dilemma of choosing either tutorial CALL or CMC, as long as the curricular choices 
support activities that contribute to L2 learning. Blake (2011: 19) also agrees that 
tutorial CALL and CMC can complement each other in the service of modern 
language instruction.  
 
4. The Online Greek Course: Authoring tools and CMC tools 
In this section, we present how tools of tutorial CALL and of CMC are used in order 
to accomplish the learning objectives of A1 and A2 levels in a fully virtual course. 
According to the categories stated above (a. web-facilitated class, b. hybrid course, c. 
fully virtual course), the OGC falls under category (c). It is an exclusively online 
course and not a blended/ hybrid course, i.e. it is not complementary to learning in a 
classroom. Furthermore, the OGC combines synchronous and asynchronous learning. 
Asynchronous e-learning means that the learners of OGC can log on to the LMS at 
any time, work on the online material, download documents, accomplish tasks or 
communicate with teachers and peers at the forum. During the synchronous sessions 
of OGC, the learners have the chance for oral production in Greek in real-time. 
Students receive full educational and technical support throughout the course. 
The OGC consists of two components: 1. The E-learning platform (LMS), which 
hosts the Learning Content of the course, provides CMC tools and serves 
asynchronous learning. 2. The virtual classroom system, used for synchronous 
learning (see Picture 1).  
166 I. Sechidou, M. Kokkinidou, S. Mikrouli, C. Takouda and L. Triantafillidou 
 
Picture 1: The components of OGC 
 
Every unit employs tools both from Tutorial Call as well as from CMC (see Table 
1). The integrated learning content belongs to the tradition of individual and 
asynchronous learning of Tutorial Call. It consists of learning objects, which are 
small, reusable chunks of instructional media, deliverable over the internet (cf. Wiley 
2000:3). They integrate various multimedia and interactive items, such as videos, 
audios, texts, quizzes into one learning entity. The learning objects are created 
through prototyping, are defined by SCORM (Shareable Content Object Reference 
Model) standards and were developed after 2000 (Σοθόρ et al. 2015: 148). SCORM 
objects are supported by LMSs and their big advantage is reusability.  
Moreover, every unit includes two CMC tools: the students‟ forum (and a Wiki) 
for written production and the BigBlueButton web conference system for speaking. 
The students‟ forum is used for the group writing tasks and the wiki for collaborative 
writing. The tasks assigned serve the learning objectives of the course and will be 
described in section 6. Apart from the group writing tasks, individual writing 
assignments are also included. 
 
Table 1: Tools employed in OGC 
Tutorial CALL CMC 
Learning objects Forum 
 Wikis 
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Finally, the LMS also provides useful administrative tools for running the course, 
presented in Picture (2). User tracking is crucial for the course management, while the 
scoring report is useful both for the teacher and the student. Finally, there is a separate 
announcement forum for information regarding dates, tests and other practical issues. 
The LMS also provides its own mailing system. 
 
 
Picture 2: Learning tools and administrative tools of the LMS in OGC 
 
5. Learning objectives of OGC  
The Common European Framework of Reference for Languages (Council of Europe 
2001, 2018) sets in detail the learning objectives for levels A1 and A2: 
communication at a basic level, exchanging information on familiar and routine 
topics, understanding and writing simple texts. The OGC aims at developing both the 
receptive and the productive skills for levels A1 and A2.  
The instructional design of OGC follows a) a task-based approach on second 
language learning, cf. (Ellis 2003, Willis 1996) and b) an activity-centered model for 
the design of the lessons (cf. Κώζηαρ and Σοθόρ 2011: 963-965). For more details on 
the instructional design of OGC and the patterns of interaction within the e-learning 
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5.1 Developing the receptive skills for A1 and A2 levels 
As described in the previous section, OGC includes interactive learning content, i.e. 
SCORM learning objects, that were created with the Adobe Captivate authoring tool. 
The learning objects integrate audios, videos), interactive texts, and tables. Every unit 
contains one video and additional audio files, which provide the necessary linguistic 
input for listening comprehension. The School of Modern Greek Language produced 
original videos, covering the main communicative contexts for A1 and A2 levels, see 
picture 3. Pre-tasks focusing on the new vocabulary facilitate the comprehension task, 
which is followed by comprehension exercises.  
 
 
Picture 3: Integrated multi-media material 
 
Authenticity and multi-modality are the criteria for the choice of texts integrated in 
the learning objects, as shown in Picture 4. Many texts are interactive, e.g. important 
features of the text are underlined, new meanings are provided with a click, or quizzes 
are incorporated. Moreover, there is always an in-context presentation and analysis of 
grammatical and lexical items.  
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Picture 4: Authentic multi-modal texts 
 
The learning objects provide assessment in every unit employing the common 
typology of assessment quizzes, such as true/false, multiple choice, fill-in-the blank, 
ranking, matching, drag and drop, etc. The quizzes provide immediate feedback. The 




Picture 5: Multiple choice questions 
 
In this part of the course, learning occurs when students are alone, working by 
themselves. According to Blake (2009: 829), this is a key feature of online learning: 
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individuals learn, when they “work in isolation in odd times and places”. White 
(2014: 539) also asserts that online learning is characterised by “the absence of direct 
and ongoing mediation of learning experiences by a teacher”. 
 
5.2 Developing the productive skills for A1 & A2 levels 
The linguistic input provided by the learning objects is subsequently recycled in the 
tasks that are designed for the CMC tools of the course. The tasks are predesigned, 
guided and are facilitated by the participation and feedback of the tutor. For the A1 
and A2 levels scaffolding is necessary, but nevertheless the tasks leave enough room 
for creative and collaborative learning. The tasks practice different skills at the same 
time (reading and writing or reading and speaking) and are carried out at the students‟ 
forum and the online sessions.  
The second component of the OGC, the web conference system supports the 
creation of a virtual class. According to Finkelstein (2006: 33-36), virtual classes are 
e-learning environments which have the following features: 
a. They support audio and visual contact in real time 
b. They offer a live whiteboard for presenters and groups  
c. They allow the presentation of slides and files 
d. They allow text message exchange (chat) 
e. They allow learners to draw attention and take the floor  
f. They allow polling 
The BigBlueButton web conference system, provided by the e-learning service of 
AUTh and used in OGC, integrates all these functions, which are used during the 
synchronous sessions (besides f). The tutor and the learners form a group of six to ten 
persons. 
As shown in Picture (6), the learners connect with headset and camera (on the left 
area of the screen) and take turns in speaking or in asking questions, related to the unit 
they work on. For example, in Picture (6), the group revises the course material on 
pronominal object position, which is open at the centre of the screen. The right section 
of the screen is the chat area, where students or the teacher can comment and 
intervene, without interrupting the web conference flow. The tutor moderates the 
discussion and provides immediate feedback. 
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Picture 6: The BigBlueButton Environment- Virtual Classroom in OGC 
 
It is common ground in the literature that technology is not effective per se, but 
only if it supports a specific instructional design and well - defined learning objectives 
(cf. Κοςηζογιάννηρ 2006). It is critical that the design of the course fosters interaction 
and collaboration online. The LMS of the course hosts the students‟ forum (and wiki), 
for collaborative learning. A learning community is formed through two channels: the 
asynchronous students‟ forum and the synchronous virtual class. Examples of oral 
tasks for the virtual class and writing tasks at the forum are presented below. For the 
task typology followed, see Willis and Willis (2007: 85-110). 
A task of the type ranking is about “ten things I want to do in Thessaloniki”, 
designed for guided oral production for level Α1 (see Picture 7). Learners choose their 
top five favourite things to do in Thessaloniki, rank them and finally complete the list 
with a proposal of their own. They present their personal list of preferences orally in 
the virtual class. It should be noted that this kind of cultural and real life information 
is interesting and useful for the learners who will either spend a semester in 
Thessaloniki as Erasmus+ students or have ties (family, friends) to the city and/or 
Greece.  
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 Θζλω να δω τον Λευκό Πφργο. 
 Θζλω να φάω κουλοφρι και μπουγάτςα. 
 Θζλω να κολυμπιςω ςτθ Χαλκιδικι. 
 Θζλω να κάνω βόλτα με το πλοίο και να δω τθ Θεςςαλονίκθ από τθ 
κάλαςςα. 
 Θζλω να κάνω καινοφριουσ φίλουσ από τθν Ελλάδα. 
 Θζλω να μιλιςω πολφ ελλθνικά. 
 Θζλω να πω ελλθνικά τραγοφδια. 
 Θζλω να δοκιμάςω ελλθνικό καφζ και φραπζ. 
 Θζλω να πάω ςτο βυηαντινό και αρχαιολογικό μουςείο. 
 Θζλω να αγοράςω ςουβενίρ για τουσ φίλουσ μου ςτθν χώρα μου. 
 
 
Picture 7: Oral task “Ten things I want to do in Thessaloniki” 
 
Another example of guided oral production is a role play for A1 level, presented 
below (see Picture 8). Based on the information of an authentic multimodal text, 
students are asked to interact in pairs and decide whether to book a room online.  
 
 
Picture 8: Oral task “Booking a room online” 
 
It should be noted that students have access to the oral task material before the 
synchronous sessions and are expected to be prepared for it. Each task is usually 
practiced several times during each session by different learners and the tutor provides 
the necessary guidance and feedback. 
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An additional mode of interaction within the learning community are tasks, games, 
contests and opinion surveys that take place at the students‟ forum. In this way, 
writing skills are developed in an authentic context of communication, while 
enhancing the learners‟ motivation and participation. The first competition at the 
students‟ forum of A1 level is presented in Picture (9). The learners compete to be the 
first ones to decode a coded message, thus practicing the Greek alphabet. Another task 
example of the type “sharing personal experiences/opinions” is presented in Picture 
(10). Each learner writes about his/her favourite Greek island, one he/she has visited 




Picture 9: Contest “Decode the message first” 
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Picture 10: Sharing “My favourite Greek island” 
 
In the context of CMC there are different ways of providing feedback, e.g. 
electronic peer review (see Hyland and Hyland (2006: 8-9) on the advantages and 
disadvantages of peer feedback). However, as stated in Blake (2009: 832), it is clear 
in the literature that e-tutoring is superior to peer assistance. He goes on to argue that 
the debate no longer concerns “teacher-centred vs. learner-centred” but is rather 
“about student agency with well-thought-out and well-planned expert assistance” 
(ibid.). 
In OGC, the feedback on the texts which students post on the forum is provided by 
the coordinator and is inexplicit (cf. Ferris 2006: 90); by responding to and 
commenting on every post, the correct grammatical or lexical forms are presented in 
the context of authentic communication and are available to all students. If necessary, 
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the coordinator provides individualized explicit error feedback to a student through 
private communication. 
Besides the students‟ forum, a wiki has been used for writing in a few cycles of the 
course. A wiki is a collective intelligence tool for writing and editing a text 
collaboratively (Σοθόρ et al. 2015: 225). The most famous wiki is Wikipedia. In the 
context of the OGC course, the wiki tool was used by the learners to collaboratively 
produce short, simple texts. As shown in Picture (11), the wiki was used in order to 
compile a text about eating habits in different countries. The comparison between 
different daily routines in the wiki raises intercultural awareness.  
From a technical aspect, producing a text in a wiki was more demanding for the 
learners than posting at the forum as all of them had experience in the latter but not 
the former. This was sometimes an obstacle for the participation of many students. 
This experience is in accordance with the findings of Kennedy and Miceli (2013), 
who also used wikis with beginner foreign language learners and encountered 
problems, technical and others. Kennedy and Miceli (2013: 405-408) make interesting 
proposals regarding the integration of wikis in an introductory course, which are 
worth pursuing.  
 
 
Picture 11: A wiki about daily routines in different countries 
 
Finally, individual writing assignments are an equally important part of OGC. The 
individualized teaching of writing has a long tradition in distance learning, starting 
from traditional print-based correspondence courses and leading to online specialized 
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writing courses (White 2003: 2, 4). In OGC, learners are requested to write short 
texts, e-mails, short descriptions, etc. and upload them on the platform before the 
submission deadline (see Picture 12). The students receive explicit corrective 
feedback about their language errors by the tutors who upload the corrected 
assignments and grade them. 
 
 
Picture 12: Submission of writing assignments on the platform 
 
In this section, we tried to demonstrate how speaking and writing are developed 
using CMC tools and through individual writing assignments. The CMC tools are 
used to engage the learners in collaborative oral and written tasks, designed according 
to the task-based approach. 
 
5.3 Language assessment 
Language assessment takes place at different points of the course. The students 
acquire a score for the quizzes in each unit, which must be at least 50% for A1 at 60% 
for A2 for the successful completion of the course. The students also take a progress 
test halfway through the course and a final test at the end of the course. The scores of 
these tests weigh more than the unit scores. The progress and final tests assess 
listening and reading comprehension, vocabulary, language use and writing. Oral 
performance is evaluated by the tutors of the web conference sessions at the end of the 
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course. The individual writing assignments are graded by the tutors and these scores 
are also calculated in the average final grade of each student. In this way, assessment 
of all four skills results both from automated feedback by the software and from 
grading by the tutors. This ensures objective assessment. At the same time, the extra 
tasks and activities, which are not graded, leave enough room for learning through 
trial and error.  
 
6. Conclusions  
Online language learning can increase the number of learners of Modern Greek, 
which is a less widely used and taught language, by overcoming place and time 
restrictions, thus enhancing the Greek language worldwide. As presented in section 2, 
there is a need for fully online Greek courses for all levels, with the distinctive 
features described in the article: individual and collaborative learning, focus on 
interaction, task-based approach, etc. In this article, it was argued that OGC can serve 
as a model for a well-structured fully online course for Greek as L2/FL for adults. In 
the broad landscape of online resources and courses for Greek as L2/FL, it stands out 
with a balanced instructional design covering all four language skills and with 
continuous support for the learners, through moderating, tutoring and feedback both 
automated and by the tutors.  
Moreover, it was demonstrated how tools from different areas of CALL, i.e. 
tutorial CALL and CMC, complement each other in supporting the learning objectives 
of OGC. The technical and instructional features of OGC, which facilitate online 
second language learning, were highlighted. The OGC, which is a fully virtual course, 
combines synchronous and asynchronous learning. The SCORM learning objects of 
each unit develop the receptive skills and facilitate autonomous learning. In parallel, 
the CMC tools, such as synchronous web conferencing and asynchronous interaction 
at the students‟ forum, develop the productive skills, both speaking and writing, 
through the creation of an e-learning community. The tasks accomplished by the 
learners allow for collaborative and creative learning. The emphasis of OGC on the 
productive skills, even though it is a fully virtual course, is the distinctive feature and 
the added value of the course.  
Online language courses and distance learning in general suffer from high dropout 
rates (Blake 2009: 829). In OGC, synchronous web conferencing is a motivation for 
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the students and a commitment to the course. According to the evaluation 
questionnaires of the learners, the virtual class is one of the main reasons they choose 
to attend the course and it is positively evaluated by them, after the completion of the 
course. Older learners who work or live abroad are self-disciplined and self-motivated 
and show lower dropout rates than Erasmus+ students. For the Erasmus+ students the 
dropout rate can reach 40%, while it does not exceed 10% to 15% for older learners 
working or living abroad. Usually, the younger Erasmus+ students are familiar with 
commercial free online language learning environments, which are completely 
asynchronous and self-paced. The OGC is more demanding in comparison to such 
courses, but also more creative and communicative. Moreover, A2 learners show 
lower dropout rates than absolute beginners. The B1 module of OGC, which started in 
October 2020, will allow us to draw further conclusions on online language learning 
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